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1. Rationale for introducing
entrepreneurship education in
secondary grammar schools
This entrepreneurship education curriculum attempts to answer as far as possible student, labor
market, and society needs as detailed below. Teaching entrepreneurship cannot completely satisfy
the described needs nor their primary or deep-seated causes, but it can make a contribution in
encouraging the development of students’ know-how, skills, and attitudes, which make up basic
entrepreneurial competence, also known as the entrepreneurial mindset, as one of the key eight
competencies for lifelong learning. By enrolling in this program and later joining the labor market,
students can be agents of change in society with regard to its current condition.

1.1. Student needs
During their secondary education students participating in grammar school programs do not have
the opportunity to engage in a subject whose main objective is to develop basic entrepreneurial
competence.
Obsolete teaching plans and programs for general secondary education subjects barely touch
upon content which would allow the development of entrepreneurial competence. The analysis of
Croatian secondary grammar schools’ teaching plans and programs, conducted by the work group
from the project “School of Entrepreneurial Competitiveness on the Labor Market for Secondary
Grammar School Students,” concluded that very few existing plans and programs could be linked
directly or indirectly to entrepreneurial learning. Entrepreneurial learning has also cropped up as a
cross-curricular topic, but without any clear guidelines in terms of learning outcomes, content, and
methods. Any remaining activities which may or may not be included in a school’s curriculum, and
whose learning outcomes are related to basic entrepreneurial competence, are mostly a result of a
group of teachers or students’ efforts and enthusiasm. However, such activities are not a matter of
national practice, nor are they equally present across school curricula.
Given the above, it is clear that in the Croatian general secondary education system as it currently
stands there are no subjects or activities with learning outcomes that would include the development
of students’ basic entrepreneurial competence. Keeping this in mind, the main student need that
the current general secondary education system does not address is developed basic entrepreneurial
competence, which would on the one hand facilitate their entrance into the labor market once they
decide to become its active participants, and on the other hand would encourage the development
of an entrepreneurial mindset as a quality which allows for greater success in private, social, and
business life.

1.2. Labor market needs
This curriculum wishes to make its contribution by also answering labor market needs. In
collaboration with representatives of key labor market institutions in Croatia (Croatian Employment
Bureau, Croatian Chamber of Commerce, Croatian Chamber of Crafts, Ministry of Entrepreneurship
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and Crafts), employer representatives (six companies that worked with the project team on the
implementation of the project activity “Learning in a Company”), and on the basis of research
into Croatian employers’ needs on the labor market conducted by the project work group, it was
confirmed that Croatian employers need both employees and entrepreneurs at the same timewith
rich general knowledge usually acquired in a secondary grammar school, who on joining the labor
market have developed basic entrepreneurial competencies as an important predisposition for a
more successful work performance. These employees would also boast an entrepreneurial spirit as
a personal quality in terms of generating and successfully implementing ideas by turning them into
action.

1.3. Society needs
Entrepreneurship education also wishes to make a contribution by answering society needs in terms
of recognition of the importance and greater presence of corporate social responsibility in companies
looking after local and wider communities’ social needs, and answering them through everyday
business activities, or additional activities aimed at solving specific social problems. In relation to
described problems, society also needs more companies or cooperatives operating on the principle
of social entrepreneurship, enabling self-employment and gainful employment, andthereby solving
local community’s problems. Another important need is the recognition of the importance of selfemployment, embarking on entrepreneurial ventures, and doing business in accordance with positive
models of professional behavior.

1.4. Relevance of described needs
Besides the fact that the secondary grammar education plan and program currently does not contain
a program to encourage the development of basic entrepreneurial competence, the relevance of the
described needs is attested by the fact that people with a secondary grammar school degree have
a harder time finding a job, and that a significant percentage of unemployed people registered at
employment bureaus have only a secondary grammar school degree, which makes them insufficiently
competitive on the labor market in the eyes of many employers (assuming they do not go on to get a
higher education degree).
At the same time, teaching plans and programs for certain subjects at the time of writing (2013/2014
school year) set goals for students to acquire huge amounts of factual knowledge, while teaching
methods and strategies for so-called active learning, where the teacher has the role of facilitator, and
the process of acquiring knowledge and developing skills through hands-on project work is studentcentered, are almost completely ignored.
In terms of relevance of described needs, the philosophy of this curriculum rests on the assumption
that the welfare of the individual depends on their competence in terms of having an entrepreneurial
mindset, which in itself represents an important pre-condition for success in private, social,
and business life. Furthermore, the welfare of the entrepreneur or business subject (company,
cooperative, association, etc.) depends on enterprising and proactive individuals who can recognize
problems and needs, generate ideas to address them, and turn these ideas into action in the
form of various projects, thereby encouraging the development of business and the company’s
competitiveness. Tied to this is the welfare of the state, which depends on successful businesses
who create jobs and employ people, and regularly comply with their fiscal and parafiscal obligations
towards the state. In conclusion, the welfare of society depends on the adequate care of the state and
of individuals to solve social problems, and on economic subjects doing responsible business.
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2. Objective of entrepreneurship
education
The overall objective of entrepreneurship education is to enrich the elective program of the secondary
grammar school system with a program which enables students to develop basic entrepreneurial
competence. This primarily entails the encouragement of divergent thinking and development of
the entrepreneurial spiritin terms of students acquiring know-how, developing skills, and building
attitudes which enable successful problem solving in everyday private, social, and business life, with
emphasis on the attitude “opportunities are not given but created.”
Keepings this in mind, this subject departs from the so-called narrow concept of entrepreneurship
education “the purpose of which is to launch business subjects and manage them” (Entrepreneurship
Education Strategy 2010-2014,Government of the Republic of Croatia, Zagreb, May 2010), which is
appropriate for secondary vocational education in economics, and instead focuses on the so-called
wider concept of entrepreneurship education “the purpose of which is to develop entrepreneurial
affinities, skills, and competencies, including the development of certain personality traits such as
creativeness, initiative, independence, responsibility, and other qualities, as well as acquiring new
economic concepts” (Ibid.).
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3. Learning outcomes in
entrepreneurship education
Upon completion of the elective Entrepreneurship program, students are able to:
• describe the main characteristics of entrepreneurship and entrepreneurial spirit as key
competencies
• describe free market activities in market economy conditions
• distinguish between organizational and legal forms of entrepreneurial ventures
• apply different techniques for the creative development of innovative entrepreneurial ideas, and
ways of implementing them
• recognize business opportunities in the local community and outside of it
• estimate the feasibility of an entrepreneurial idea
• plan the implementation of a business idea from idea to execution
• implement a student project
• show independence and responsibility in the preparation, implementation, and evaluation of a
student project
• evaluate the results of an implemented student project
• apply entrepreneurial skills (organizational, management, teamwork, communication, and
intercultural skills) in the implementation of an entrepreneurial venture in the form of a student
project
• run a simple plan for material and non-material resource management on a student project
• demonstrate communication skills in internal and external communication
• identify negative aspects of the entrepreneurial climate and negative models of entrepreneurial
behavior
• argue the advantages and importance of corporate social responsibility and social entrepreneurship.
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4. Teaching content in
entrepreneurship education
The entrepreneurship education curriculum sets out the teaching content as shown below, and it
is recommended that the joint work of students and teachers on this content follow the sequence
presented below, although this need not be a strict rule. It is important to stress that the teacher
is free to determine the sequence of teaching units and topics. That sequence can depend on the
type and duration of the project the students are working on with their teacher, on the students’
and teachers’ interest, on the school environment, etc., so some teaching units may become more
important than others at a given moment.
Teaching unit number
Teaching unit title
Key learning outcomes
of the teaching unit

No.

1

2

3

Teaching topics

1.
Entrepreneurial Spirit as a Way of Thinking and Acting
• describe main characteristics of entrepreneurship and the
entrepreneurial spirit as key competencies
• recognize business opportunities in the local community and outside
of it
• identify negative aspects of the entrepreneurial climate and negative
models of entrepreneurial behavior
Teaching unit break-down
Content specification

Entrepreneurial
spirit as a key
competence

• the term ‘competence’ and the eight key competencies for lifelong
learning
• entrepreneurial spirit as a competence in personal, social, and
business life
• entrepreneurship and entrepreneurial spirit
The importance of • concept, importance, and factors of entrepreneurial venture
the entrepreneur’s • motives for launching an entrepreneurial venture
role
• perception of entrepreneurship and entrepreneurial venture
launching, and the term ‘anti-entrepreneurial climate’
• desirable traits and qualities in an entrepreneur
Entrepreneurship • innovations and progress
and
• creativity and innovativeness as entrepreneurial qualities/traits
innovativeness
• creating (recognizing) opportunities for an entrepreneurial venture
vs. waiting for given opportunities
• brainstorming technique
• elaborating an innovative idea via problem tree/goal tree method
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Teaching unit number
Teaching unit title
Key learning outcomes
of the teaching unit

2.

No.

Teaching topics

Content specification

1

Entrepreneurial
idea

•
•
•
•

2

3

4

Basics of
entrepreneurial
planning
Project design

Project
management

From Idea to Project

• apply different techniques for the creative development of an
innovative entrepreneurial idea and ways of implementing it
• estimate the feasibility of an entrepreneurial idea
• plan the implementation of a business idea from idea to execution
• implement a student project
• show independence and responsibility in the preparation,
implementation, and evaluation of a student project
• evaluate the results of an implemented student project
Teaching unit break-down

•
•
•
•
•
•
•
•
•
•
•
•

creation techniques for entrepreneurial ideas
choosing an entrepreneurial idea
break-down techniques for entrepreneurial ideas
idea in the context of the entrepreneurial venture’s mission and
vision
pitching an idea
analysis of market opportunities and estimate of the feasibility of
the entrepreneurial idea
the most important project planning activities
project plan design
project cycle and project elements
setting project goals and strategies with cost-benefit analysis
project design and estimate of logical coherence of the project based
on the logical matrix
project financing sources
evaluation of project results
forming a project team and team leader’s role
organizing project activities and the implementation phase of the
project
implementation supervision and reporting
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Teaching unit number
Teaching unit title

3.

No.

Teaching topics

Content specification

1

Management skills •
•
•
Organizational
•
skills
•

Entrepreneurial Skills
• apply entrepreneurial skills (organizational, management,
teamwork, communication, and intercultural skills) in the
Key learning outcomes of implementation of an entrepreneurial venture in the form of a
the teaching unit
student project
Teaching unit break-down

2

3

Teamwork skills

4

Communication
skills

5

Intercultural skills

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

creating business policy (strategy, vision, mission)
management and management levels
crisis situation management
planning and organizing tasks
time schedule design, setting deadlines and priorities, and time
management
stress situation management
authoritative and participative leadership in an organization
characteristics of teamwork and team roles
similarities and differences between team and work group
advantages and disadvantages of teamwork
conflict situations and peaceful conflict resolution
team building
creating a positive work atmosphere
verbal andnon-verbal communication
feedback and reaction to negative criticism
forms of public speaking and communication styles
preparing for a public presentation
argumentation and argument-backed discussion
idea pitch and personal pitch
business meetings and business negotiation
the terms ‘culture’ and ‘intercultural competence’ and Hofstede’s
cultural dimensions theory
working in an international and multi-cultural environment
communication styles across cultures
relation to prejudice and stereotypes and constructive dealing with
cultural differences
intercultural differences in business negotiation
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Teaching unit number
Teaching unit title
Key learning outcomes
of the teaching unit

4.

Entrepreneur and the Community
• identify negative aspects of the entrepreneurial climate and negative
models of entrepreneurial behavior
• argue the advantages and importance of corporate social
responsibility and social entrepreneurship
• recognize business opportunities in the local community and outside
of it
Teaching unit break-down

No.

Teaching topics

Content specification

1

Business ethics

2

Corporate social
entrepreneur

3

Social
entrepreneurship

• importance and purpose of business ethics
• solving moral dilemmas in the business environment by analyzing
negative models of behavior in the business world (nepotism,
corruption, fraud, extortion, conflict of interest, etc.)
• relation between feasibility and moral justification of an
entrepreneurial venture
• entrepreneurial venture and human rights protection
• organization’s ethical code and governance statement
• concept of the neoliberal and capitalist economic paradigm and its
direct and indirect consequences
• concept, importance, and forms of corporate social responsibility
and entrepreneurial care for the welfare of the community
• humanitarian work and crowdfunding
• business aimed at solving social problems and recognizing local
community’s needs/problems
• legal forms and work organization in social entrepreneurship
• social value of social entrepreneurship
• case studies of famous social entrepreneurs
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Teaching unit number
Teaching unit title
Key learning outcomes
of the teaching unit

5.

From Project to Company
• describe free market activities in market economy conditions
• distinguish between organizational and legal forms of
entrepreneurial ventures
• estimate the feasibility of an entrepreneurial idea
• plan the implementation of a business idea from idea to execution
• run a simple plan for material and non-material resource
management on a student project
• demonstrate communication skills in internal and external
communication
Teaching unit break-down

No.

Teaching topics

Content specification

1

Market
surroundings

2

Company

3

•
•
•
•
•
•
•
•
•
•

Successful
entrepreneur’s
efficacy in a
company
Product placement • marketing plan
on the market
• product segmentation and positioning on the market
• business networking
Marketing
• positioning the company on the market and diversification
communication for • creating a public image
image creation
• advertising, personal sales, sales improvement, publicity, and public
relations
Financing
• financing sources for entrepreneurial activities
entrepreneurial
• costs of entrepreneurial activities and depreciation
activities
• financial reports
• balance sheet
• profit and loss account

4

5

6

market exchange and law of supply and demand
advantages and disadvantages of free market activities
characteristic types of free markets
market equilibrium
organization and life cycle of a company
organizational and legal forms of entrepreneurial venture
company environment
documentation in a company’s business communication
entrepreneurial efficacy indicators
labor division and specialization as the basis of entrepreneurial
efficacy
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5. Learning and teaching
methods
5.1. Philosophy of learning and teaching modes in
entrepreneurship education
The basic philosophical principle of entrepreneurship education is knowledge is not transferred but
acquired, which states the intent to utilize active learning and teaching methods. The curriculum
envisions program implementation on the basis of workshops and project work, where emphasis
is placed on creation and learning by creation which stimulate divergent thinking in students, and
frees their creative, innovative, and entrepreneurial potential. Teachers are invited to reflect on the
teacher-student relation, as this curriculum promotes the vision of teacher as moderator or facilitator
of the learning and teaching process, not as authority figure to be unquestioningly obeyed, while
the student is an active participant who takes center stage in the teaching process instead of being
a passive observer. In the implementation of workshops and project work, the use of real-life and
business situation simulations is recommended, especially the use of the very appropriate roleplaying method. Teachers are also invited to use group work as often as possible when implementing
project work aimed at solving problems.

5.2. Teaching methods and strategies
It is recommended whenever possible to replace traditional direct instruction strategies with
constructivist or active teaching strategies. Classic teaching accompanied by representation and use
of convergent questions is thus replaced with cooperative teaching reinforced by the application of
the following methods and strategies:
•
•
•
•
•
•
•
•
•
•
•
•
•

asking open-ended questions
encouraging discussions and debates
guided research, questioning, and conducting of interviews
problem solving with the use of project tools
heuristic dialogue
simulation of real-life and business situations through role-playing
written production (essays, case studies, seminar papers, project design, reports, etc.) and/or their
presentations regardless of medium
organizing events such as fairs, talent shows, contests, etc.
brainstorming
design of conceptual and cognitive maps
preparation, implementation, and evaluation of student projects
different types of individual and team games
listening, observation, and imitation.
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5.3.Teaching styles
It has already been emphasized in relation to teaching styles that group work should be encouraged.
Pair work is also appropriate for many activities. Special emphasis should be placed on coaching. For
this form of work teachers should set aside individual time for each student in which to jointly reflect
on the student’s results and progress, identify potential difficulties preventing the student from
achieving projected results, and determine ways of eliminating such difficulties.

Entrepreneurship

|

Education Curriculum

|

14

6. Conditions for learning and
teaching entrepreneurship
6.1. Subject status
Entrepreneurship education has been envisioned as an elective subject within the secondary
grammar school program. However, for secondary grammar schools which for certain reasons do not
have the ability to introduce elective subjects, this curriculum can serve as inspiration for teachers to
design a teaching plan for optional entrepreneurship education. If even this possibility is precluded,
certain teaching units set out in the curriculum can be organized as independent activities which can
be integrated into the school curriculum, and implemented as workshops or extracurricular activities.

6.2. Language of instruction
Given that the curriculum for entrepreneurship education, as well as the accompanying textbook and
teacher’s manual, have been developed in both Croatian and English, the subject Entrepreneurship
can also be taught in English within the framework of secondary grammar school programs with
bilingual instruction.

6.3. Target group
Entrepreneurship education has been envisioned as an elective subject for secondary grammar
school students in the eleventh grade, but this is not an absolute rule. Depending on the school’s
circumstances, the subject can be taught to a class or to an educational group composed of students
from different class sections. The results of the experimental entrepreneurship education program
carried out at I. gimnazija (First Grammar School) from Zagreb during the 2013/2014 school year
indicate a great success in carrying out the subject precisely in an education group comprising
students from different classes and class sections, ranging from tenth to twelfth grade, for a total of
28 students across 12 class sections. The optimal number of students in an educational group is 20,
and should by no means exceed 28 students.
This subject, in the form in which it is presented, can also be integrated in other secondary education
programs lacking learning outcomes in the area of entrepreneurship, from vocational to art schools.

6.4. Duration of the program
Entrepreneurship education includes a total of 70 teaching hours.
It is optimal for the program to be carried out within one school year (at two lessons per week), but it
can also be implemented within the span of two school years (at one lesson per week).
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6.5. Material conditions
For the purposes of entrepreneurship education, schools should secure laboratory classrooms
with rotating educational groups. Detailed information on laboratory classroom organization for
entrepreneurship education is given in the section’Suggested methodologiesfor designing a teaching
plan.’

6.6. Teacher competencies
Only a teacher who has completed a training program for entrepreneurship education should be
entrusted with teaching the subject.
As an alternative, teachers of economics-related subjects can teach Entrepreneurship, provided that
they complete a training program for entrepreneurship education.
With a view to successfully teaching Entrepreneurship, it is estimated that the teacher’s specialization
is irrelevant, and that a degree in economics should not be the only condition for teaching
Entrepreneurship.
Besides the above mentioned pre-condition of a completed training program for teaching
Entrepreneurship, teachers should have the following competencies:
•
•
•
•

proven track record in preparing and implementing school or local community projects
prior work experience in entrepreneurship
engagement in some form of entrepreneurial venture during their free time
entrepreneurial mindset, openness to change and new experiences, motivation to prepare and
implement school projects and cooperate with the local community.

For the purposes of teaching Entrepreneurship in English within a secondary grammar school
program with bilingual instruction, teachers should have English language skills at C1 level or above.
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7. Assessing student
achievement
7.1. Grading elements and forms
The following two elements of grading are proposed:

1. Attained skills
It is proposed to assess if, and to what degree, the student can:
• apply different techniques for the creative development of innovative entrepreneurial ideas, and
ways of implementing them
• recognize business opportunities in the local community and outside of it
• estimate the feasibility of an entrepreneurial idea
• plan the implementation of a business idea from idea to exe
• implement a student project
• show independence and responsibility in the preparation, implementation, and evaluation of a
student project
• evaluate the results of an implemented student project
• apply entrepreneurial skills (organizational, management, teamwork, communication, and
intercultural skills) in the implementation of an entrepreneurial venture in the form of a student
project
• run a simple plan for material and non-material resource management on a student project
• demonstrate communication skills in internal and external communication.
For the assessment of attained skills, the following forms of grading are recommended:
• preparation, implementation, and evaluation of projects and events (fairs, reviews, contests, etc.)
• presentation of individual or group work results (research, survey, interviews, simulation and roleplay, brainstorming, etc.)
• written production (student map, posters, essays, case studies, reports, seminar papers, etc.)
• oral production (discussions, debates, pitches, public presentations, etc.).
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2. Attained know-how
It is proposed to assess if, and to what degree, the student can:
• describe the main characteristics of entrepreneurship and entrepreneurial spirit as key
competencies
• describe free market activities in market economy conditions
• distinguish between organizational and legal forms of entrepreneurial ventures
• identify negative aspects of the entrepreneurial climate and negative models of entrepreneurial
behavior
• argue the advantages and importance of corporate social responsibility and social entrepreneurship.
For the assessment of attained skills, the following forms of grading are recommended:
• dialogue and cooperation in class
• presentation of individual or group work results (research, survey, interviews, simulation and roleplay, brainstorming, etc.)
• written production (student map, posters, essays, case studies, reports, seminar papers, etc.)
• oral production (discussions, debates, pitches, public presentations, etc.).
The assessment of student achievement in attaining learning outcomes set out by the
entrepreneurship education curriculum does not envisage classic grading through written and oral
examinations.

7.2. Grading criteria
Teachers establish grading criteria independently. It is recommended that 70% of the final grade in
Entrepreneurship be made up of attained skills, and 30% of attained know-how.

7.3. Self-evaluation
Self-evaluation represents an important element in achievement assessment. The teacher is advised
to create a self-evaluation sheet where students can independently comment on their work and
achievements, as well as progress throughout the school year.
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8. Bibliography for teachers and
students
8.1. Bibliography for teachers
Teachers are advised first and foremost to use the large number of free online materials in forms
of video lectures for entrepreneurial learning available on different MOOC (Massive Open Online
Course) platforms. These are well-known platforms belonging to some of the most prestigious
universities in the world, which offer free education and training in many areas, including
entrepreneurship, and follow the most recent trends. Some of these include:
www.coursera.org
www.iversity.org
www.edx.org
What follows is a bibliography for teacher use.
1. Alfirević, N. et al. 2014. Društveno odgovorno poslovanje. Školska knjiga. Zagreb.
2. Ambašić, S. et al. 2009. Vježbenička tvrtka – vrata u svijet poduzetništva. Teacher’s manual. Agency
for the Vocational Education and Training and Adult Education. Zagreb.
3. Bagić, A.; Škrabalo, M. 2004. Pregled društvene odgovornosti poduzeća u Hrvatskoj. AED. Zagreb.
4. Bahtijarević Šiber, F.; Sikavica, P.; Pološki Vokić, N. 2008. Suvremeni menadžment: vještine, sustavi i
izazovi. Školska knjiga. Zagreb.
5. Bebek, B.; Kolumbić, A. 2003. Poslovna etika. Sinergija. Zagreb.
6. Bežovan, G.; Zrinščak, S. 2007. Civilno društvo u Hrvatskoj. Jesenski i Turk. Zagreb.
7. Bornstein, D.; Davis, S. 2010. Social Entrepreneurship - What Everyone Needs To Know. Oxford
University Press.
8. Brajša, P. 2000. Umijeće razgovora. C.A.S.H. Pula.
9. Brown, J.; David, I.; The World Café Community. 2005. TheWorld Café - Shaping Our Futures
Through Conversations That Matter. Berrett-Koehler Publishers.
10. Buble, M. 2006. Osnove managementa. Sinergija. Zagreb
11. Buble, M.; Kružić, D. 2006. Poduzetništvo realnost sadašnjosti i izazov budućnosti. Zagreb. RRiF-plus
d.o.o.
12. Cingula, M.; Čižmek Vujnović, O. 2003. Poduzetništvo 2. Vadea. Varaždin.
13. Cingula, M.; Zoretić, G.; Čižmek Vujnović, O. 2005. Poduzetništvo 4. Vadea. Varaždin.
14. Companies Act. Official Gazette111/93, 121/99, 52/00, 118/02, 167/07, 146/08, 137/09,
125/11, 152/11, 112/12, 68/13
15. Cooperrider, D.; Whitney, D. 2005. Appreciative Inquiry. A Positive Theory of Change. BerrettKoehler Publishers.
16. Crafts Act. Official Gazette77/93, 90/96, 102/98, 04/01, 71/01, 49/03, 68/07, 40/10, 143/13.
17. Defourny, J.; Nyssens, M. 2008. Social Enterprise in Europe : Recent Trends and Developments. Social
Enterprise Journal.
18. Dixon, P. 2011. Šest lica budućnosti: Osobni korporativni vodič za preživljavanje i uspjeh u trećem
tisućljeću. Profil. Zagreb.
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19. Dorčić, V.; Vinković Kukolić, B. 2014. Osnove poslovnog upravljanja. Školska knjiga. Zagreb.
20. Drucker, P., F. 1999. Inovacije i poduzetništvo. Globus. Zagreb
21. Economic Wordbook. 1995. Masmedia and Leksikografski zavod Miroslav Krleža. Zagreb
22. Freeman E. R.; Wicks A.; Werhane P. 2009. Business Ethics: A Managerial Approach. Prentice Hall.
23. Goleman, D. 2007. Emocionalna inteligencija u poslu. Mozaik knjiga. Zagreb.
24. Group of authors. 2014. Osnove ekonomije 1. Školska knjiga. Zagreb.
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9. Remarks and suggested
methodologies
9.1. Remarks about the entrepreneurship education
curriculum
The entrepreneurship education curriculum was developed within the framework of implementation
of the European project “School of Entrepreneurial Competitiveness in the Labor Market for
Secondary Grammar School Students” financed through the European Social Fund. The project was
carried out during the 2014/2014 school year by I. gimnazija (First Grammar School) in Zagreb in
collaboration with Druga ekonomska škola (Vocational School of Economics).
Working on the project “School of Entrepreneurial Competitiveness in the Labor Market for
Secondary Grammar School Students,” the work group comprised of 15 teachers from I. gimnazija
and Druga ekonomska škola, together with the project team, elaborated this curriculum in
Croatian and English, improved I. gimnazija’s school curriculum, implemented the experimental
entrepreneurship education program with a group of I. gimnazija’s 28 students ranging from tenth
to twelfth grade, developed exams to assess the students’ entrepreneurial competence, created a
textbook, teacher’s manual, and entrepreneurship dictionary in Croatian and English, designed
and implemented an entrepreneurship education training program for teachers completed by 27
Croatian teachers so far, organized round table discussions with labor market and local community
representatives with the aim of fostering better connections between general secondary education
and the labor market, and raising awareness about the importance of early development of
entrepreneurial competencies, prepared and conducted a survey of employers needs in Croatia, and
prepared and carried out a program for early work experience acquisition based on the ‘Learning in a
Company’ program.
The curriculum, as well as the accompanying learning and teaching materials, have been created in
Croatian and in English, thereby allowing Entrepreneurship to be taught in English in secondary
grammar school programs with bilingual instruction, and potentially adding an international
dimension to the subject and/or developed learning and teaching materials.
A numerous team of entrepreneurship experts, entrepreneurship and related subjects teachers,
and entrepreneurs, participated in different phases of curriculum creation. A significant transfer
of know-how and experience took place during the study trip to Denmark and afterward, when
valuable experiences from one of the most progressive countries in the world were studied in the
context of the educational reality in Croatia, and integrated into the elements of this curriculum.
By collaborating with labor market representatives, the work group tried to incorporate as much
as possible real needs of Croatian employers into the curriculum as some of the entrepreneurship
education’s learning outcomes. The curriculum was designed by the project work group for the
curriculum, led by Igor Lukić, manager of the project “School of Entrepreneurial Competitiveness in
the Labor Market for Secondary Grammar School Students,” I. gimnazija teacher, and entrepreneur,
and comprising Druga ekonomska škola teachers Ondina Čižmek Vujnović and Tatjana Vujnović, I.
gimnazija teacher and project educational activities coordinator Ivana Kljaković Gašpić, advisor for
the subjects Sociology, Politics and Economy, and Ethics at the Agency for Upbringing and Education
Zlata Paštar, and social educationist and I. gimnazija’s school educationist Željka Krakić.

Entrepreneurship

|

Education Curriculum

|

24

9.2. Suggested methodologies for designing a teaching plan
Below is a series of suggested methodologies which may facilitate the design of a teaching plan for
teachers, and thereby also facilitate teaching Entrepreneurship.

9.2.1. Recommended number of teaching hours for teaching units and
topics
Teaching unit number
Teaching unit title
Recommended number of teaching
hours
No. Teaching topics
1
2
3

1.

Entrepreneurial Spirit as a Way of Thinking and Acting
7

Recommended number of lessons
2

Entrepreneurial spirit as a key
competence
Importance of the
entrepreneur’s role
Entrepreneurship and
Innovativeness

Teaching unit number
Teaching unit title
Recommended number of teaching
hours
No. Teaching topics

2
3

2.

From Idea to Project
15

Recommended number of lessons

4

Entrepreneurial idea

3

5

Basics of entrepreneurial planning

2

6

Project design

5

7

Project management

3
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3.
Teaching unit number
Teaching unit title
Entrepreneurial Skills
Recommended number of teaching 15
hours
No. Teaching topics
Recommended number of lessons

8

Management skills

2

9

Organizational skills

3

10

Teamwork skills

3

11

Communication skills

4

12

Intercultural skills

3

4.
Teaching unit number
Teaching unit title
Entrepreneur and the Community
Recommended number of teaching 8
hours
No. Teaching topics
Recommended number of lessons

13

Business ethics

3

14

Corporate social entrepreneur

2

15

Social entrepreneurship

3

5.
Teaching unit number
Teaching unit title
From Project to Company
Recommended number of teaching 13
hours
No. Teaching topics
Recommended number of lessons

16

Market surroundings

2

17

Company

2

18

Successful entrepreneur’s
efficacy in a company
Product placement on the
market
Marketing communication
for image creation
Financing entrepreneurial
activities

2

19
20
21

2
2
3
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9.2.2. Distribution of working hours according to lesson type
The subject Entrepreneurship is allocated 70 teaching hours, and it is recommended that the teaching
timetable be organized so that Entrepreneurship is taught once a week in double periods.
As stated in paragraph 9.1.1., the recommended number of hours for teaching units and topics,
and for the joint work of students and teachers on the teaching content in forms of workshops and
practical work, constitutes a schedule with a total of 58 teaching hours.
A total of 12 teaching hours is allocated to the implementation of student projects prepared during
workshops and practical work, the evaluation of student achievements, and the cooperation with
labor market representatives (visits to companies and key labor market institutions, fairs, hosting
renowned entrepreneurs at the school, etc.).
1.
2.

Joint work of students and teachers on the teaching
58 hours
content
12 hours
Project implementation, achievement evaluation, and
cooperation with labor market representatives
Total

70 hours

9.2.3. Teaching media
Given that today’s entrepreneurial world is under huge influence of scientific and technological
progress, it is important to think outside of the box in entrepreneurship education when it comes
to choosing teaching media. Alongside traditional textual (textbooks, manuals, publications, etc.),
auditory (CD), visual (photographs, graphic illustrations, presentations), and audiovisual (film,
TV, etc.) media, particular attention must be given to Internet use. As a teaching medium, the
Internet takes center stage in entrepreneurship education, and the use of e-mail, search engines,
software tools, and clouds (Dropbox, Google Drive, etc.) is recommended, especially social networks
and audiovisual databases (YouTube, Ted Talks, etc.). Another appropriate teaching medium in
entrepreneurship education is the smartphone, which during learning and teaching processes should
only be used for teaching purposes, such as a quick information search on the Internet. The concept
of teaching where students are invited to bring and use their own technology in class is known as
BYOD (bring your own device), and it is one of the acceptable concepts for teaching this subject, as is
the flipped classroom http://flippedclassroom.com/, which entails the teacher preparing a class
with video clips that students study before class so that lessons leave more room for workshops.
Entrepreneurship education would be carried out in ideal working conditions if each student had a
laptop at their disposal.
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9.2.4. Appendix on material conditions
It is recommended that desks in the classroom be arranged in “islands” as this layout accommodates
group work. It is also recommended to have a separate desk located in the corner of the classroom for
the purposes of student coaching when the lesson procedure allows it(for instance, while students
work in groups, the teacher can invite a student over and dedicate some time to individual mentoring
and solving problems faced by the student).
The classroom should have the following equipment:
•
•
•
•
•
•
•

whiteboard with magnets and color markers
flipchart and permanent markers
laptops with speakers (in optimal conditions each student should have a laptop at disposal)
overhead projector and projection screen
wireless Internet
closet
presentation billboard with pins.

For the purposes of certain activities, the school should also provide a printer and photocopier.
For the purposes of project and practical work, teachers and students should have at their disposal
the following equipment:
•
•
•
•
•
•
•

several pairs of scissors, glue, duct tape, and crepe-tape
white and colored sheets of paper (A3, A4 format)
post-it blocks in different sizes and colors
poster papers in different colors
clips, staplers and refills for the stapler
pencils, pens, and markers in different colors
other common classroom equipment.

The teacher and the school have to secure financing for the purchase of supplies during the school
year, as the majority of teaching methods require their use.
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9.2.5. “Learning in a Company” activity
The activity “Learning in a Company” was carried out within the framework of implementation of I.
gimnazija’s European project as an activity of connecting general secondary education with the labor
market. 28 students who completed the experimental program divided into teams of 4 to 5 students,
and visited one of the six companies taking part in the project for five days. The student teams were
included into these companies’ concrete projects, and were given specific goals to achieve on their
first day. The students could thus demonstrate in practice the know-how and skills developed through
training in entrepreneurship education by solving a company’s real business program. Schools which
intend to introduce Entrepreneurship as an elective subject, and the teachers who are going to teach
it, are invited to find five companies in their local community that would be interested in cooperation,
and to include them in the project early into the school year. In partnership with these companies,
the teacher and the company’s legal representative should identify a specific problem the company
is facing in its business, or design a project with which the company could innovate and improve a
segment of its business or a specific product or service. In preparations for workshops during regular
teaching, the teacher organizes content so as to integrate into it the agreed-on aspect of cooperation
with a company, thus providing students working in groups a practical example from which to acquire
know-how and develop skills. Provided there is good will on the part of students, their parents,
teachers, school, and companies with which they cooperate, at the end of the school year a five-day
(or longer) internship could be organized in these companies, with students in smaller groups going
to complete and present the results of their work, thereby gaining some basic work experience.
Documentation is available on I. gimnazija’s project website www.poduzetnistvo.prva.hr to support
the implementation of this activity. It is an intern’s journal where interns and their mentors define
the intern’s specific tasks and goals. The intern’s journal also includes an evaluation form in which the
mentor – the company’s legal representative – enters data regarding the student’s work and progress.

9.2.6. Teaching and teacher evaluation
The teacher is recommended to design and run quarterly evaluations in which students have the
opportunity to give feedback to the teacher in the quantified and narrative section of the evaluation
regarding their satisfaction with the teaching process. This kind of evaluation should not replace
regular meta-communication about the teaching process where students give the teacher feedback
about their satisfaction with the teaching process.

9.2.7. Evaluation of entrepreneurial competence
Exams for the evaluation of development of entrepreneurial competence which have been developed
within the framework of I. gimnazija’s European project are available on the project’s website
www.poduzetnistvo.prva.hr. Their use is recommended before students start the program, and after
they have completed it, so that the teacher can measure the level of progress in the development
of students’ basic entrepreneurial competence, and check whether learning outcomes have been
achieved.
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